
M  a  r  y  g  r  o  v  e        C  o  l  l  e  g  e 

ENGLISH 539: WITCHCRAFT AND GENDER 
Winter 2013, Wednesdays 6:00-8:30, MC 228 

Darcy L. Brandel       Office/Phone: MC 262 / 313.927.1447 
Depart of English and ML      Office hours: Mondays  3-5 pm 
dbrandel@marygrove.edu      Additional hours available by appt. 

COURSE DESCRIPTION 

This course will explore early American notions of gender, especially as they relate to and inform the infamous 
witch hunts in Salem and beyond. We will examine relevant early American literature, especially by women, 
seeking to connect and complicate the relationship between conceptions of womanhood and the hysteria of the 
witch-craze. 

This course is designed to realize all three major goals of the College mission: to develop in students the skills 
necessary to understand and participate effectively in the world; to foster in students the compassion to care 
about and respect the worth and dignity of people; and to promote the commitment to act responsibly for the 
building of a more just and humane world.  

COURSE OUTCOMES 

As a result of taking this course, you will: 
1. Understand early-American literature, particularly by women, in historical and cultural context. 
2. Understand the impact of gender ideologies on early-American culture, esp in relationship to witchcraft.  
3. Demonstrate thinking in great depth about a focused field of study. 
4. Demonstrate and enhance your powers of literary analysis and independent critical thinking. 
5. Demonstrate and enhance your mastery of research, writing, and oral presentation skills. 
6. Demonstrate, enhance, and build confidence in your ability to participate effectively in the discipline. 

REQUIRED TEXTS 

1.  The following required books will be made available to you for purchase in the bookstore: 
 Kamensky, Jane. Governing the Tongue: The Politics of Speech in Early New England (1999)  

Karlsen, Carol F. The Devil in the Shape of a Woman (1998)  
Miller, Arthur. The Crucible (1953) 

 Reis, Elizabeth. Damned Women: Sinners and Witches in Puritan New England (1997) 
 Rosenthal, Bernard. Salem Story: Reading the Witch Trials of 1692 (1995) 

Ulrich, Laurel Thatcher. Good Wives: Image and Reality in the Lives of Women in Northern New  
England 1650-1750 (1980) 

2.  You also need The Norton Anthology of American Literature, Vol A, 7th ed (ISBN: 978-0-393-92739-9).  
Because this is not the most recent edition and because it is available very affordably (used from $0.01 + 
shipping) via Amazon.com, I have opted not to order it through the college bookstore. 

3.  Additional readings will be provided in class and on our Blackboard course site. 
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COURSE REQUIREMENTS 

1. Weekly Blackboard responses: Prior to each class, you will post a short paper (1-2 pages) on our online Blackboard 
discussion forum taking up some aspect of the weekly reading that particularly engaged you. Be sure to reference specific 
passages from the reading in articulating your thoughts and questions. Blackboard responses should be posted *no later 
than midnight the evening before our class* in order to allow everyone time to read each other’s postings before we meet as 
a group. 

2. Student-led discussion: Every student will lead one of our discussions. For your scheduled session, you will be 
responsible for determining the approach to the topic, assigning any additional readings in advance as well as leading the 
discussion. Choose approaches that move you and your fellow classmates into less familiar territory and that make you 
uncomfortable. As you plan your session, keep in mind that it’s not just about you; it’s about the whole community. It’s 
about trying to create a collective process of critical thinking, questioning, and discovery. Find ways to engage us. Get us 
thinking. Get us talking. Get us listening too. Be open to surprise. Remember that every class member will have written 
Blackboard responses on your topic. Think of ways to use the responses in class. 

3. Close-Reading Paper: You will be required to write an in-depth analysis (about 3-4 pages) of a section of one of the 
texts we discuss in class, in which you closely consider the language and style of the section and how it creates the effects it 
has on its audience. You will eventually revise the piece and incorporate the revised version into your final paper. 

4. Final Paper: Your final research paper (around 15+ pages) will be structured around your close-reading. You will 
contextualize your analysis by considering the larger implications of the literary representation(s) you choose. The paper 
should demonstrate a genuine struggle with the issues, showing how your engagement with this course and the readings has 
moved you from one place to another – how you have been transformed in the process of grappling with these issues.  

COURSE POLICIES AND PROCEDURES 

1. Attendance is mandatory. Come to every class and come on time. In a discussion-based class, learning to listen and 
respond to others is as important as learning to articulate one’s own ideas and positions. The process of critical thinking 
and collective inquiry is as important as the conclusions reached. Therefore, in order to be successful in this course, it 
is essential that you attend class AND participate. If you are not able to attend, you are responsible for material missed. 
Understand, however, that no summary of a discussion can replace your own participation in the classroom learning 
process. Absence and lateness severely compromise individual performance and inhibit the progress of the entire class. 

2. If I detect a pattern of absence, I will recommend that you withdraw from the course. You cannot pass the course if you 
demonstrate an extensive pattern of absence. 

3. We will often begin with an informal check-in, to gauge our collective states of mind. Toward the end of each session, 
we will take time to reflect on how our seminar discussion went: what have we learned about the topic at hand, about 
our own group process, and why does any of this matter? 

4. You are expected to complete all assignments on time. If you think that you will be unable to meet a deadline, talk with 
me ahead of time to negotiate a possible extension. Your ability to meet the deadlines of this course will be factored 
into your overall evaluation. 

5. Plagiarism is a serious breach of academic honesty and discipline. You are responsible for understanding and 
complying with the policy on plagiarism as described in the graduate catalog. Plagiarized assignments are given a 
grade of 0/E. Any student guilty of plagiarism or cheating is reported to the Dean. Such offenses may result in 
academic probation, suspension, or dismissal from the college. 

6. Marygrove College maintains a supportive academic environment for students with disabilities.  To ensure equal access 
to all educational programs, activities and services, students with disabilities should notify the college, provide 
documentation, and request reasonable accommodations.  If you require academic accommodations in this course, you 
must contact Disability Support Services at 313.927.1427 to establish an accommodations plan with the coordinator; I 
will be as cooperative as possible in honoring your approved accommodations plan. 

EVALUATION 

As your instructor, I believe that grades—and the anxiety that surrounds receiving them—are an impediment to learning. 
Grades are an extrinsic motivator that tends to coerce students into working out of fear of getting a bad grade. Conversely, 
intrinsic motivation originates from within learners themselves. The desire to learn in order to understand better a topic of 
interest is an example of an intrinsic motivator. Despite my misgivings about grades, I am required to assess your 
coursework by submitting a final course grade for each student. 

In order to shift the focus of this course to learning goals, I will not provide letter or number grades for course work 
submitted during the semester. Instead, narrative evaluations (both written and verbal) will detail my responses to your 
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synthesis of course material. Where relevant, I will offer suggestions for improvement or refinement of required 
assignments. I will translate my overall assessment of the quality of your written work and your engagement with the 
course into a letter grade for official records (see attached rubric for more details).  

Why use narrative evaluations? A letter or number grade alone provides little detail about a student’s learning. Such grades 
say nothing, for instance, about student engagement with the course material or intellectual growth during the semester. 
Letter and number grades typically measure learning in relation to reconceived criteria or in comparison to other students. A 
student who struggled with the course material may have learned more than a student who easily understood the material 
from the start and tested “better” on traditional exams. In order to overcome some of the deficiencies of traditional grading, 
I will utilize narrative evaluations. The benefits of narrative evaluations include: 

· helping to create a learning environment in which education is experienced as its own goal;
· placing an emphasis on learning as opposed to ranking;
· providing a more detailed and nuanced account of a student’s involvement with course material and overall 

quality of work produced;
· changing instructor/student interactions from a focus on hierarchy to emphasis on relationship and co-

learning, and therefore better facilitating communication between instructors and students;
· eliminating the mystery of instructor expectations about student performance;
· promoting creativity and intellectual development;
· promoting a personal motivation to learn and an overall classroom culture of learning.

ENGLISH 539 GRADING RUBRIC 

A  RANGE B  RANGE C  RANGE E  RANGE

1 
ATTENDANCE 

(10%)

❑ on-time arrival and 
perfect to nearly perfect 
class attendance 

❑ on-time arrival and 
regular class attendance

❑ frequent late arrivals but 
regular class attendance

❑ frequent late arrivals 
and absences

2 
PARTICIPATION 

(10%)

❑ extensive participation in 
every class and/or optional 
blackboard discussion 

❑ regular participation in 
class and/or optional 
blackboard discussion

❑ occasional participation 
in class or optional 
blackboard discussion

❑ infrequent or no 
participation in class or 
optional blackboard 
discussion

3 
BB RESPONSES 

(10%)

❑ full, thoughtful, and on-
time responses for all 
readings 

❑ occasionally brief but 
on-time responses for all 
readings

❑ brief and occasionally 
late responses for most 
readings

❑ infrequent and/or 
irrelevant late responses 
for some of the readings

4 
STUDENT-LED 
DISCUSSION 

(5%)

❑ excellent facilitation of 
discussion: demonstrated 
strong understanding of 
article and its connection to 
course themes; prepared 
many insightful questions 

❑ good facilitation of 
discussion: demonstrated 
much understanding of 
article and its connection 
to course themes; prepared 
some thoughtful questions

❑ fair facilitation of 
discussion: demonstrated 
limited understanding of 
article and its connection 
to course themes; few 
questions prepared 

❑ struggled to facilitate 
discussion: demonstrated 
little understanding of 
article; did not connect to 
course themes; no 
questions prepared

5 
QUALITY OF 

WRITTEN WORK 
(65%)

❑ strongest evidence of 
outcomes met: work is 
substantive and original in 
content, mature and 
polished in style; several 
drafts and revisions 
produced; language use is 
creative and effective; free 
of errors in grammar, 
punctuation, and spelling; 
work is well-detailed and 
full of relevant purpose, 
fulfills all requirements of 
assignment, and uses 
disciplinary formats 
appropriately

❑ much evidence of 
outcomes met: work is 
substantive and original in 
content, but could stand 
additional polish; several 
drafts and revisions; 
language use is effective 
but not as creative as A 
range work; no serious 
errors in grammar, 
punctuation, or spelling; 
work could use 
improvement in specificity 
of detail, relevance of 
purpose, and/or formats 

❑ some evidence of 
outcomes met: work may 
be formulaic or 
predictable, with strengths 
and weaknesses evenly 
balanced; language use is 
inconsistent, offset by 
problems in content or 
style; errors in grammar, 
punctuation, spelling; 
work needs further 
development in 
demonstration of purpose, 
fulfillment of assignment, 
and/or formats 

❑ little to no evidence of 
outcomes met: weaknesses 
predominate over 
strengths; little or no effort 
at revision; language is 
plagued by problems in 
content or style; serious 
errors in grammar, 
punctuation, spelling; 
work demonstrates little  
to no understanding of 
author’s purpose, 
assignment and/or formats
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COURSE SCHEDULE 

Wk 1, Jan 09 Course introduction and syllabus overview; getting acquainted 

Wk 2, Jan 16 Issues in formulating early-American literature 
Relevant readings: Harris, Sharon. Introduction, American Women Writers to 1800  (copy) 
   Mulford, Carla. “Writing Women in Early American Studies…” (copy) 

Iroquois & Pima creation stories (NAAL) 
Native American trickster tales (NAAL) 
Bradford, William. From Of Plymouth Plantation (NAAL) 

Wk 3, Jan 23 Women’s lives in the region 
Relevant readings: Ulrich, Laurel Thatcher. Good Wives 

Harris, Sharon. From AWW, Part I: The Ages of Women (copy) 
Demos, John. “The Tried and the True: Native American Women  

Confronting Colonization (copy)    
   

Wk 4, Jan 30  “Reading” the Salem witch trials 
Relevant readings: Rosenthal, Bernard. Salem Story  

     Mather, Cotton. From The Wonders of the Invisible World (NAAL)   
     Calef, Robert. From More Wonders of the Invisible World (NAAL) 

Wk 5, Feb 06  Gendered readings of Salem 
Relevant readings: Karlsen, Carol. The Devil in the Shape of a Woman  

     Kamensky, Jane. “The Colonial Mosaic 1600-1760” (copy) 

Wk 6, Feb 13 Considering the role of racism 
Relevant readings: Rowlandson, Mary. Narrative of the Captivity… (NAAL) 

Breslaw, Elaine. From Tituba, Reluctant Witch of Salem (copy) 

Wk 7, Feb 20 Impact of Puritan ideology 
Relevant readings: Reis, Elizabeth. Damned Women 

From The Bay Psalm Book  (NAAL) 

Wk 8, Feb 27 Puritan ideology, continued 
Relevant readings: Harris, Sharon. From AWW, Part III: Spiritual Narratives (copy) 

Winthrop, John. “A Model of Christian Charity” (NAAL) 
Wigglesworth, Michael. From The Day of Doom (NAAL) 

Wk 9, Mar 06 NO CLASS – SPRING BREAK 

Wk 10, Mar 13 *CLOSE-READING DUE*; library session on advanced research and writing 

Wk 11, Mar 20 The politics of speech 
Relevant readings: Kamensky, Jane. Governing the Tongue 

     Harris, Sharon. From AWW, Part II: Emerging Feminist Voices (copy)  

Wk 12, Mar 27 Examining various literary adaptations 
Relevant readings: Miller, Arthur. The Crucible and “Why I Wrote The Crucible” (copy)   

   Hawthorne, Nathaniel. From “Young Goodman Brown” (copy) 
     Freeman, Mary Wilkins. From Giles Corey (copy) 

Wk 13, Apr 3 NO CLASS: individual work on paper drafts 

Wk 14, Apr 10 *DRAFT OF RESEARCH PAPER DUE*: discussion and in-class workshop of paper drafts 

Wk 15, Apr 17 Final wrap-up, course evaluations, additional research paper help 

April 24  *FINAL PAPER DUE by NOON* 
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